Teaching Writing   Some  notes from Leah

A Balanced Writing Program – including notes from our text

• One-third Personal Writing –Feelings, Journals, Recounts, Opinion


The purpose of personal writing is to develop reflective qualities, fluency, expression, habits of writing for communication of thought and reactions.  This kind of writing extends KNOWLEDGE OF THE SELF.
• One-third Literary Writing – Poetry, Stories, Plays, Literary Writing (Essays)


The purpose of literary writing is to understand the relationships and human themes and patterns through narrative knowing.  This kind of writing EDUCATES THE IMAGINATION.

• One-third Expository Writing – Reports, Description, Explanation, Persuasion, 

Procedure, Process, Argument

The purpose of expository writing is to equip the student with the power genres and useful language in the lived world of common reality to get and give what is needed.  This kind of writing increases the KNOWLEDGE OF THE WORLD

What the responsibilities of the writing teacher are:

A. To compel writing - There are five writing constructs in compelling writing:

• Developmental tasks (how) – Transactional, Expressive, Poetic (for purpose and audience)

[The developmental stages of writing: episodic, narrative, descriptive, explanatory, analytical, artistic]

• Process Model (when: pre-writing, drafting, revising, editing, sharing, publishing/presentation)

• Writing Workshop (where)

The teacher’s role in compelling writing may be as follows (Giacobbe, 1981)

• motivation

• assumptions that student writing is worthwhile

• method is given
• discipline (deadlines)

• ethos (craft)

• content

• energy

• relationship

• attitude

• goals with authentic assessment


Writing Workshops wrap all these together: 

Writers need time; writers need their own topics; writers need response; writers learn mechanics in context; young writers need to know adults who write; writers need to read, mini-lessons. Portfolios are useful for showcasing progress, organizing projects, focussing attention on students for assessing and refining their work, and selecting works in progress and product form for evaluation of a wide variety or writing tasks and genres

B. To enable writing -There are four basics needs:

• Substance or content – ideas, information, thought, feeling

• Skills – parts of speech tools, vocabulary, spelling, punctuation, usage

• Structure – sentence architecture, form, organization

• Style – diction (choice of words, vocabulary, syntax with juxtaposition, voice, tone)

Teacher’s role is to enable: Collaborative Writing, Environmental Journalism, Literary (right and left) Writing, Journal Writing, Writing to Learn (cross-curriculum work in the language classroom, Contextualized Grammar, Vocabuspell (surface features), Sentence Combining, Apprentice Writing, Identification of Real Reasons to Write, Time to Write.

• Help students with what they are writing—model, guide practice, apply independently

STUDENTS LEARN TO WRITE BY WRITING…the more writing, the better.

 Class Notes:   


                                    Dr. L. Fowler

Teaching Non-fiction

ASSAYING NON-FICTION: Mining and banking world knowledge 

Although the lines between fiction and non-fiction blur these days as they never have before, a balanced literacy program needs as least one-third of the texts to be expository to develop and enhance the students’ conceptual worlds of others, the world, and all its contents.  We need information in the form of history, biography, the sciences, the arts; in short the traditional “disciplines” have had the curriculum of facts, skills, data, information, explanation, persuasion, reports of what others have seen and known.  Non-fiction provides a particular quality of knowledge for our minds, the substance with which our minds think.  Mostly when we think, we think about something or someone and review and consider and learn the fractal fragments of facts which we weave together in the form of concept, idea, memory, understanding—toward the wisdom of knowing and being human in relation to others and to the more-than-human world. Two main ways to do this in the secondary, English language arts classroom might involve teaching non-fiction as literature or as writing.
A.  Non-fiction as literature to read:   

We can as teachers find favourite topics and writers and famous people of interest both to ourselves and our students. We can read what those folks have to say about the world and talk about their texts much the same way we do with literature, using reader responses, interpretive community strategies, formal analysis, or critical synthesis. We can teach students to consider the usual literary suspects in their studies of non-fiction: setting, plot, characterization, theme and point of view. The genres of non-fiction we usually have to draw from are: 

• essay (very prevalent in the grade 11 (English 29) curriculum especially; often written on a theme such as “The Most Important Day” by Helen Keller  (good “models” for student writing too)

• biography –try 10 life facts in a line; “Under the Eye of the Clock” by Christopher Nolan

• autobiographies and memoirs – autobiographies usually are more linear and true from birth – end of life, whereas memoirs focus on dramatic/traumatic/poignant (critical) life incidents.[ List 5.]

• testimonials –[I do not concur with the book’s definition]—testimonials (eg. Ads) are a kind of appropriated speaking of personal experiences, which are written/stated for a particular reason.

 [Writing assignment such as one beginning: “I believe…”]

• diaries and journals – records of thought, feeling, action in a life; “emotional weather report”

• letters – epistolary writing is a kind of paper conversation—a place to “say” without interruption


[Often a great unsent letter—speaking an anger, a request, a grief, a love, a gratitude]

• Interviews/dialogues – conversations, especially between famous/literary folks

• Non-fiction books – best-selling “trade” books/texts –( eg. All Creatures Great and Small)

• Newspapers, magazines (‘zines), journals – interests (sport, art, music, computer, etc.);

contain editorials, epitaphs, jokes, obituaries, opinions, enthusiasms, aphorisms, etc. all of which students should try their hand at writing –these are great “sponge” activities too

Four Basic Types of Prose Writing: (Although there is usually some overlap)

 Narration, Description, Exposition and Argumentation

B. Essay as Writing (Things to teach) [Audience +Purpose = Form]

Essays also are useful for showing students exemplars of high quality thinking and writing in a number of types and ways.  Essays can be studied for their form and content to help students get a sense of how excellent writing is made and should look in terms of structure, organization, style, tone, content, thought and detail, and conventions to empower their own communication and literacy skills. Three main areas of essays traditionally are taught:

elements, language, and type.

Elements of an Essay, Report, or Academic Paper

  Thesis

1. Unity

2. Organization

3. Beginnings and endings

4. Paragraphs

5. Transitions

6. Effective sentences

Language of the Essay (Voice of the author and intended audience)

• Style – personal, informal, formal, non-standard usage (dialect) or standard

• Diction – choice of words, vocabulary, syntax, grammar

• Tone –emotional subtext, attitude of the writer toward the topic and audience

• Figurative language – imagery, poetic devices (simile, metaphor, etc.), sensory 

and descriptive, evocative power of the writing to get audience to see, feel

Types of Essays (Focussed purposes)

1. Description

2. Illustration

3. Narration

4. Process Analysis

5. Definition

6. Division and Classification

7. Comparison and Contrast

8. Cause and Effect

9. Argument (Persuasion)

Essay Teaching Ideas: see leah’s website High School Language Arts Website

Title of Essay


Theme or Topic

Entry point/writing

The Curriculum of Personal Writing



Leah’s notes

Intentions: (especially General Outcomes #1, 3, 4, and 5)

- to write oneself into the world

- to make oneself the main character in one’s own life story

- to discover unexpected territory of one’s inner landscapes

- to express feeling, thought, experience

- to develop one’s unique voice 

- to explore and develop one’s imaginative capacities

- view situations from different  points of view

- to communicate with others

- to develop fluency of language and build command of one’s own vocabulary/lexicon

- to solve problems  in divergent ways

- to play with language

Resources:

· Time and regular multiple opportunity

· a reader to respond (self and other)

· great texts of others and dictionaries, thesaurus books, etymological reference, handbooks

· perceptive, sentient alertness to the world around and the world within

· a writing implement (pen, pencil, ink, word processor)

· a surface to make visible one’s own texts (paper, screen) 

· help editing and proofreading (software, books, editors, readers)

Activities:

· writing – free-writing, free-flow, stream-of-consciousness

· writing – structured free-writing, stem writing, guided writing

· writing – journals, diaries, letters, autobiography

· writing – dialogues, scripts, stories, poems, essays 

· writing workshops

· learning about writing and how good writing is made and what it looks like

· learning about writers and what good writers do

Evaluation:

· having someone read the writing

· hear one’s own work read by someone else

· reading your own work aloud

· sharing the writing and trading suggestions for clarity and improvement of writing

· being published

Prompts: 

“One thing I know for sure is…..”

“My best good mood is….”

“My worst bad mood is…”

“When I think of being a writer, I….”

Teachers model effective writing, share writing, write WITH students, read student writing, provide writing opportunities in a safe and interesting environment, give effective feedback and encouragement, make invitations to write and be heard, and make available multiple genres and authors, help students determine purpose, audience and form for their writing.

When evaluating personal writing, respond as a human reader, use portfolios, ask questions about the writing, invite more writing, read drafts aloud.

Give informal feedback, encouragement, and suggestions but not grades at first.

Tips for writing good:

· It is wrong to ever split an infinitive.

· Contractions aren’t necessary.

· The passive voice is to be avoided.

· Prepositions are not the words to end sentences with.

· Go around the barn at high noon to avoid colloquialisms.

· One-word sentences?  Eliminate.

· Who needs rhetorical questions?

· Exaggeration is a billion times worse than understatement.

(courtesy of Reader’s Digest, February 2003)

Teaching Writing --Gifts from the Tribe: Summary of a Study on How Five Canadian Writers Write and How These Writers Teach Writing, 1989 by Dr. Leah Fowler

Five published writers who teach writing affirm writing as a vital human activity.

Researchers of the writing process report that writing is a recursive activity.

        R1

      R2

     
 R3


R4

preparation

prewriting
       prevision

     creative thinking

incubation

writing

       vision

     first drafting

illumination

rewriting
       revision

     reading draft

resolution






     re-drafting









     editing

Stages Described by the Writing Community:

1. Creative thinking


- persistent sensitive alertness to the world


- vision, dialogue remembered, listening, reading


- journals, notebooks, lists, spiderwebs, phrases, images

2. First drafting


- getting the words on paper, writing the sense, meaning, jist


- needed, have to write to understand, addictive, have write every day


- epiphany, euphoria, discovery, pleasure, release


- freefall, freewriting, first thime through to the end, just write it badly first

3. Reading or hearing the draft


- see the words written, hear them spoken aloud, oral tradition, infancy of



communication


- writer becomes reader and listener


- identifies troubled passages


- story telling and that that means -- truth, talk, meaning

4. Redrafting


- carpentry, renovations, rebuilding


- more and less, precision, meaning clarified, new stuff added, substiture, delete


- second illumination, conscious competence


- both reifing and regrounding


- wisdom and understnading informs these drafts(s) and sets them apart from the



beginning writing.

5.  Editing


- for a real audience, public display


- sense of other, of audience, of human consideration


- polish of form and style, with intent


- “benefice aforethought”

Steps 1, 2, 3 are writing phases; 4 and 5 are editing, which are two different processes.Among the five writers there were five common denominators of writing pedagogy:

• establish a setting and context for writing by students

• get them ready to write by providing craft information

• have them actually do the writing; writers learn to write well by writing

• have students share their writing through oral or silent reading with a partner or class

• nurture students’ autonomy and responsibility for their own words

The fundamental characteristics of a successful writer are:

• enough silence to find one’s own voice         • time (real time)

• discipline (making yourself “just do it”--never mind waiting for inspiration: false myth)

• careful attention to detail (in language and semantics and style)

• carry a notebook or journal to make notes to oneself continually

• familiarity with language (write a lot, read a lot)

• willingness to struggle and revise and rewrite

Preparation of writing teachers is very important:

• teachers need to be familiar with all aspects of the writing process on a personal level 
(that is they need to be writing, they need to write along with their students)

• well-versed with both classical literature and the writing and pop culture of one’s own 
time and place

• keep current from “periodicals” about to “process” of writing; involved with writing

• be prepared to teach students critical reading in terms of “illumination” rather than 
criticism of new writing

What Can Teachers Do to Adhere to a Writerly Process for Students?

• give topics very early for thinking, spider-webbing, notebook free-writing--lead time

• ask for, and stand guard over, silence and thought time in the classroom to validate 
writing as a valuable human activity.

• have computers available because they really assist the draft, edit, and rewrite phases;


try booking Language Arts classes in the computer labs, or writing centers in


the classroom for computer work and printing of final drafts.

• the teacher’s role is one of reader, trusted adult, or editor NOT examiner or judge at the 
writing phase...that is long after the editing stage. Ask questions as a reader.


A Japanese proverb says “When a child stands in awe of a falling petal, then is the 
time to teach the laws of gravity.”; so it is with grammar.

• the lack of consensus among writers and teachers of writing about the perfect way to write is good news.  There are many effective ways of teaching and writing so there is room for your personal style when writing process and product are being taught.

The act of writing itself teachers the write.  We support our students in the beginning, coach in the middle of the project or year, and then challenge and edit nearer the end.

Teach them the power of their words.

“You can’t want to be a writer, you have to be one.”  Paul Theroux

“Let a manuscript be kept nine years. Once out, it can’t be stopped.”     Horace
